Introduction
For one year, I sat in on morning classes at a unique Canadian elementary school: an all Punjabi-Sikh private school. Here, all the students shared their Punjabi-Sikh heritage. Only a handful of such specifically heritage schools exist in Canada; all are sponsored and run by the immigrant communities, and all are protected by Canadian education law and policy concerning cultural accommodation in a deeply pluralist and diverse country. Whilst advocates for such heritage instruction have been long-standing and numerous (see Toohey, 1996a, b and Cummins, 2000) , Canada has had very little reported research experience with culturally specific schools other than French or English (in Quebec). The main objective of schools like this Punjabi-Sikh one is to preserve the cultural heritage of the immigrant parents. As such, all students in Mrs Smith's grade two classroom were Punjabi-speaking and all were of the Sikh faith. All were Canadian by birth, spoke Punjabi fluently as their first language and were emergent English speakers through their experiences with the larger English speaking world around them and through the language of the school -English as the language of instruction.
Mrs Smith herself was a white Anglophone Canadian and spoke no Punjabi. In this way, she was unique because the other teachers in the school were Punjabi-speaking, as were the temple leaders who oversaw the morning worship before classes began each day. The hallways of the school (also part of the Sikh temple) were filled with portraits of the ten gurus of Sikhism and other holy Sikh shrines. The temple dining hall served as a very dynamic school cafeteria during the lunch hour because of its being the central focus of the larger community. Punjabi-Sikh community members and family members were all welcome for a daily meal service. Occasionally a grandmother or a visiting uncle joined the class or were seated at a neighbouring table in a casual, friendly manner.
Within the classroom itself, the classroom displays looked much like other primary school classroom, with colourful board displays, a reading corner, Maths corner and so on. The few high windows of the classroom looked into the temple walls and between it and the temple there was a pathway. The room was filled with English children's books. Various classroom projects were posted on the many bulletin boards. Also, building block toys and a playhouse area were in the room and each day the room seemed to buzz with activity.
There were also marginally more boys than girls (11:9). All the students had known each other their whole young lives because of the way the temple served as a community focus for their parents and extended families. Their mothers and fathers were close friends and associates. Throughout the school day, the students' cultural and immigrant identity and cultural sense of belonging were being reinforced by the community members around them and around the temple: this was a Punjabi-Sikh immigrant community. Because of this culturally specific environment of relative cultural unity, the English language-learning experiences were unique, in contrast to mainstream Canadian schools where there exists more linguistic and cultural diversity. In this way, the classroom was both an EFL (English as a Foreign Language) classroom as well as an ESL one (ESL often referring to the learning of English within more assimilationist environments).
Research methods within the classroom
I cannot claim that my analysis of the words used in relation to gender identity in this language classroom can present an all-embracing picture of the girls' fuller lives outside the classroom. It is not possible to respond to the enormous complexity surrounding the construction of a gendered identity that comes from society at large, from the media and from family dynamics or individual temperament or psychology. The particular focus on classroom language here excludes their language experiences elsewhere, such as at home or with neighbourhood friends. As such, the focus here is on describing, understanding and analysing the construction of silence and the impact a teacher's spoken words on gendered behaviour in a language-learning classroom. Because of the tremendous amount of talk that children encounter on a daily basis, and the ways in which talk may be encouraging of or antagonistic toward
